This article introduces the activity of student-written reading logs as a practical application of reader-response theory in
An introduction
to readerresponse theory of the text. Below is a rationale for reader-response theory in general, and for reading logs as a practical application of the theory. This is followed by suggestions on how to use reading logs in an L2 classroom. Finally, there are some examples of Taiwanese junior college students' responses to F. Scott Fitzgerald's The Great Gatsby and Graham Greene's The Quiet American.
Reader-response theory has already been discussed in this journal by Hirvela (1996: 128-9) , so the basic principle of considering the reader's contribution to literature does not need to be expounded here. However, for the purposes of this paper one aspect of the theory needs to be explained. This is the idea of efferent and aesthetic transactions (Rosenblatt 1985: 38) , which describes the difference between reading for information and reading literature.
When the reader's attention is focused on what information he or she can recall for use after reading is over, this is called an efferent transaction. Efferent comes from effere (Latin), 'to take away'. When the reader's attention is focused on the experience of reading itself, this is called an aesthetic transaction. During the reading process the reader is attending both to the meaning of the words on the page and to feelings, ideas, images, and characters being evoked with the help of the text. During and after an aesthetic transaction, the reader has a response to the event, which involves the organizing of his or her thoughts and feelings about the text (Rosenblatt 1985: 40) .
This concept is particularly relevant to EFL readers, whose reading experience is often equivalent to one long comprehension exercise. Class novel in one hand and electronic dictionary in the other, students plough their way though the pages looking up the new vocabulary until they 'understand' the story. Their focus of attention is not on the experience they have while reading, but on what facts they can retain for use after reading is over. The novel is not being read as literature but as a piece of information. In this scenario the problem starts even before the class begins.
It follows that the teaching of literature as an aesthetic experience rather than as an information-gathering exercise needs to begin from the moment the learner opens the book. But before designing practical tasks to this aim we must first ask what a reader does when he or she evokes a text. To answer this question, Benton and Fox use Tolkein's concept of the secondary world. According to Tolkein (1997:132) , a writer creates a secondary world, as opposed to the primary world in which we live, for the reader to enter. With a little effort and imagination, and through the help of a skilful author, the reader is able to reconstruct this world and believe in it while inside. According to Benton and Fox (1985: 2-18 the current situation, and how the book is going to end; picturing refers to images that come into the mind's eye, such as a character's face or a scene described in the book; interacting refers to opinions on a character's personality and actions, or feelings about events and situations, while evaluating refers to comments on the skill of the writer.
One more aspect of reader-response theory must be outlined before looking at how to put these elements into practice: the intensely personal nature of reading. As Holland says, readers recreate a story in their own style (1975: 201) . Graham Greene was one writer who was keenly aware of this. In The Quiet American, for example, he deliberately makes the moral of the tale ambiguous, so that the reader has to decide how to interpret it (Salvatore 1988: 52-4) . Although other writers, such as Fitzgerald, may be more direct, critics of their work still come to widely differing conclusions (Bloom 1986: vii) . However, two readers of the same novel will also have certain common experiences that will allow them to discuss it. Whilst sharing our thoughts and feelings about a book is an important part of literature, it is, as Holland also says, our differing subjective viewpoints that make the conversation interesting (1975: 231).
The reading log is the simplest and most direct tool for encouraging students to enter and explore their secondary worlds. The guidelines below, which have been adapted from Benton (1992: 35) , explain how to write a reading log ( Figure 1 ). As can be seen, the four elements of response to literature have been used to compose the sections.
Since Benton's original was intended for native-speaking children, and the students in this context are Taiwanese young adults, some small adjustments have been made for the differences in age and language ability. The CONNECTIONS section has been added to encourage a more critical analysis of the work, and the OUTLINE task has been included to help students get over the barrier of simply following the plot. The point about not rewriting the story has been emphasized, since students still tend to treat the book purely as a comprehension task. Benton and Fox (1985: 121) recommend devoting class time to instructing students on how to write their reading logs until the practice becomes familiar to them. I suggest doing this in three lessons. In the first lesson, explain the main ideas of reader-response theory, as outlined above. Discuss questions such as, 'What is the difference between reading literature and reading for information?' and 'What do you do when you are reading a story?' Students need to understand the contribution the reader brings to the text, and hence to value their own responses. In the second lesson, students individually read a given short poem, or a page from a novel, and make notes of their responses to the text. They then share their thoughts within small groups, and finally, with the whole class. Encourage a free exploration of ideas. Poetry is a useful vehicle for this task because it is more open to individual interpretation than prose. William Blake's The Sick Rose is a good choice because it combines simple language with profound themes. In the last lesson students can start writing their logs using the guidelines (Figure 1 ) for assistance. Go through the first page of the class novel in the same way as in the previous lesson, but this time have students make notes in their logs. After this preparation, reading logs can be assigned as individual homework.
' Reading logs must be written in English, but students are free to write entries in their logs at their own discretion. So some students may write as many as ten pages, and others only two. Marking takes up to eight hours for a class of 50. For this reason Benton and Fox recommend only assigning logs to one class at a time. They also advise making comments 'conversational rather than evaluative ' (1985: 121) . While it may be necessary to discourage students from simply paraphrasing the text, and not responding to it, the emphasis should be on encouraging and developing individual responses to the text rather than correcting errors. Students particularly enjoy seeing comments like, 'I felt exactly the same when I read this bit'.
Reading logs in
The teaching context practice The learners were a class of 50 19-20 year-old undergraduates reading English at a junior college in Taiwan. The course was a compulsory subject called 'English and American Cultural Reading'. The main requirement of this course was to read two novels, The Quiet American and The Great Gatsby. One novel was taught in each semester at a rate of about one chapter every other week. The week in between allowed students time to read the next chapter while a short essay from The Norton Reader (Peterson et al 1996) was taught in class. There were three 50-minute classes a week. Assessment was 50 per cent course work and 50 per cent exams. The exams were a source of concern for the teacher, since they contained formal essay questions. The worry was that students learning through a modern method would perform badly on a traditional test. Below is a teaching plan for a typical week in class with the novel. The plan illustrates the desire to strike a balance between old and new.
A week's teaching plan
Students come to class having read the chapter and made entries in their reading logs. One or two students read out their outline of that chapter. This serves as a check on their basic comprehension of the English, and sets the context for group discussion. In groups of four, students share their thoughts and feelings on the chapter. They may refer to their logs while doing this. Finally, one student from each group reports the salient points of their discussion to the whole class. Encourage free expression of ideas during this lesson. Collect the reading logs at the end.
LESSON 2
After returning the logs, lecture the class on some professional criticism of the text and explain any cultural background that may be unfamiliar to them. Mention points brought up in the previous lessons, and some of the more interesting entries in the students' logs. Ask two or three questions based on the lecture. Students should be given some time to discuss these in groups before answering. See Hirvela (1996) for more ideas on questions.
LESSON 3
The teacher reads the chapter out loud. This must be done with gusto. Pause at intervals to ask questions and clear up any remaining areas of confusion. Alternative activities, such as role play, drama, and writing may also be used at this stage. See Oster (1989) and Elliot (1990) and for ideas.
Examples from The following uncorrected samples have been selected from the reading students' reading logs of two classes of students. These particular entries have been chosen logs because they are good examples of the four elements of response to literature.
THE GREAT GATSBY
Anticipating/retrospecting All these descriptions give me a feeling of misery and loneliness. I think something terrible will happen soon or later.
I guess it was Daisy who drove the car. Because if it's Gatsby, he ought to stop the car.
Picturing
Doctor T. J. Eckleburg's eyes is vivid. I feel that I see a movie.
The author describes one row of apartment houses in a very active, pictorial way, so that we can imagine the scene very easily. It's really touching for me. I like this sentence, especially 'one slice in a long white cake'.
Interacting. (Contrasting feelings about the character of Gatsby.) I want to scold Gatsby and say 'stupid' one hundred times. His behaviors are just like a naive kid. He has too much desire and demand. His actions are pathetic. I think I can understand the feeling of Gatsby. It's because I had the same experience with him. It's a sorrow that when a man must leave his lover, and his lover love another man during this period. Now I can understand that why Gatsby perpare five years to wait for Daisy.
Evaluating.
I think Nick has done a great job in describing some ways. For example: p. 2,1.17: the earth lurches away from the sun. All he wants to say is the coming of the night; however, he just transfers in another way. Nick isn't the onlooker in this story. He is the guide of this story. He directs our emotions and feelings and the thought about Gatsby. We'll love Gatsby's personalities unconsiously because of Nick's narration although he is not as objective as he mentioned in chapter 1, 'I'm inclined to reserve all judgements.' 
THE QUIET AMERICAN

Conclusion
Although it is impossible to know exactly what is going on in the mind of the learner, the above examples indicate that these students are developing their own individual responses to the novels. It is clear how a lively discussion, about Gatsby's character for example, could be developed from many of the above entries. The students themselves responded well to the task. According to the results of an end-of-year survey, writing reading logs helped them get more out of the book. Although they found the workload heavy, and were under pressure to finish on time, they felt it was worth the effort. They particularly remarked on-how they gained a clearer understanding of the ideas in the novels, and how they enjoyed being given the space to express their own feelings. Perhaps most importantly, they said their reading and writing skills had improved. Students had little difficulty passing the formal exams. In fact, most said writing a log helped them to do so. On classroom activities, students valued the group discussion period and commented on the relaxed atmosphere and the pleasure of expressing their own ideas.
Finally, here are two more examples from the reading logs that appear to illustrate how these students have moved beyond a simple linguistic understanding of the texts and are developing individual responses to the literature in relation to their lives as students in Taiwan.
It gives me an impression that when Gatsby decorates his mansion, he might arrange everything by Daisy's favor. It also seems that Gatsby is a student who works hard for his paper. And now, he hands it in. Therefore, he is quite nervous about his grade. If Pyle were in Taiwan, he would be a very good student. Because he always follow what books tell us, such as, something you never do. The definition of a good student in Taiwan is to follow what teachers say and some rules on books.
